







in	phases,	 from	simple	 to	complex.	Translation	 is	 the	main	
method	 of	 instruction	 in	many	 classrooms.	Memorizing	
thousands	of	words	and	phrases,	without	relevant	context	and	
a	fuller	understanding,	with	the	sole	purpose	to	prepare	for	the	
university	entrance	examination	 is	 still	 a	common	practice	
among	high	 school	 students.	English	 is	merely	 one	of	 the	
subjects	 that	 students	 study	 in	order	 to	pass	 the	entrance	
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　The purpose of this study is to examine the effects of project-based learning on student attitude toward learning 
English. Quite a few students enter university feeling uninterested in learning English. Some may have feelings 
of helplessness due to past failures in their English learning. Others may have trauma from having to cram 
grammar knowledge for entrance examinations. The true purpose of learning English is to learn the language as 
a means of communication to connect with people of different linguistic and cultural backgrounds. Thus, learning 
grammar knowledge itself should not be the ultimate goal. Project-based learning (PBL) provides students with 
opportunities to discover that for themselves by experiencing language use for meaningful purposes. In this 
study, students worked in collaboration with peers to create a YouTube video to introduce Japanese culture to the 
outside world. Quantitative analysis of questionnaires taken from students indicated that there was no significant 
change in student attitude toward English learning. However, qualitative analysis of students’ self-reflection 
after the PBL suggested that many of the students noticed the importance of looking at things from multiple 
perspectives and communicating with peers in collaboration towards the same goal.
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examinations.	This	is	seen	as	a	serious	demotivating	factor	for	
students	 to	 learn	English.	Mcveigh	（2004）	says	 the	main	
problem	of	 foreign	 language	 instruction	 in	 Japanese	higher	
education	 is	a	problem	of	motivation.	Mcveigh	warns	 that	
“when	 language	 is	 studied	 to	 please	 someone	 else	（e.g.	




in	school	and	 is	an	 important	subject	 if	they	want	to	enter	a	
good	 university.	 Thus,	 while	 a	 language	 is	 a	 tool	 to	
communicate	with	other	people	and	should	be	taught	for	that	
purpose,	 language	 learning	 becomes	 a	 solitary	 task	 of	
cramming	 knowledge	 for	many	 Japanese	 students.	The	
seriousness	of	 this	problem	lies	 in	the	 fact	that	students	are	
deprived	 of	 chances	 to	 think	 for	 themselves	how	exactly	
learning	English	would	help	them	become	their	 ideal	self	 in	
their	present	and	future	 life.	 Instead,	the	purpose	of	 learning	
English	 for	many	 students	 is	 to	 learn	 grammar	 and	 to	
memorize	English	words	and	phrases	 in	order	 to	get	good	
grades	on	tests.	When	students	are	driven	to	study	English	for	
tests,	 they	 lose	 the	 true	 sight	of	 the	practicability	of	 such	
knowledge	 in	their	everyday	 life.	As	a	consequence,	 learning	
English	would	seem	meaningless	 for	 them	after	 they	have	
managed	 to	 pass	 entrance	 tests	 and	 enter	 their	 chosen	
university.
	 If	we	want	our	students	to	become	motivated	to	 learn	
English,	we	 need	 to	 provide	 them	with	 opportunities	 to	
discover	 their	 own	meaning	 in	 learning	English	 for	 their	
personal	growth.	I	believe	project-based	 learning	（PBL）	is	an	













is	 an	essential	 aspect	 of	 language	 learning	as	 language	 is	
ultimately	a	means	of	communication.	Experiences	 like	these,	
consequently,	can	be	a	great	motivating	factor	for	students	to	
learn	English.	They	would	want	 to	 learn	English	not	 only	
because	they	need	credits	for	graduation,	but	also,	they	would	







18th	 century	 to	 the	 early	 20th	 century,	 researchers	have	
primarily	tried	to	find	the	most	effective	and	efficient	way	to	
learn	or	 teach	 foreign	 languages.	This	 trend	of	 looking	at	
language	teaching	as	the	matter	of	methods	and	approaches	





hard	 teachers	 try	 to	help	 them,	 the	 success	 or	 failure	 in	
acquiring	a	 foreign	 language	 is	ultimately	up	to	the	 learners’	
dedication	to	 their	own	 learning	process.	Thus,	 learners	are	
different	 individuals	 and	 their	“cognitive	 abilities	 and	




in	 learners’	psychological	 states	and	the	 factors	 influencing	
learners’	motivation,	which	are	closely	related	 to	how	they	
approach	their	language	learning.
	 One	 of	 the	well-established	motivation	 theoretical	




to	master	 an	L2,	 regardless	 of	 their	 aptitude	differences	
（Gardner	&	Lambert,	1972）.	On	the	other	hand,	 instrumental	




extrinsic	motivation	 by	Deci	 and	Ryan	（1985）.	 Intrinsic	
motivation	is	the	desire	to	act	in	the	hope	of	internal	rewards	
such	as	 feelings	of	competence	and	self-determination,	while	






	 Pintrich	&	 Schunk	（1996）	 indicate	 that	 learners'	
constructive	 interpretations	of	events	and	the	role	that	their	
beliefs,	 cognition,	 affects,	 and	values	play	 in	 achievement	
situations	must	also	be	considered.	Thus,	motivation	 is	no	
longer	 seen	as	a	 reflection	of	 certain	 inner	 forces	 such	as	
instincts	or	volition,	but	personal	 interests	or	characteristics	
that	drive	 individuals’	actions,	such	as	desire	 for	knowledge	
and	 need	 for	 achievement	（Dörnyei,	 1990）.	 The	 socio-
educational	model	of	 second	 language	acquisition	（Gardner,	
2010）	 shows	 how	motivation	 is	 related	 to	 other	 learner	
characteristics	 and	 language	 achievement,	 and	 it	 places	




significant	 role	 in	 influencing	 the	 learners’	attitude	 and	
motivation	in	learning	an	L2.
	 Many	English	teachers	and	researchers	 in	Japan	have	
pointed	out	 the	problem	of	 students’	 low	motivation	 level,	
especially	in	higher	education.	One	of	the	main	factors	blamed	
for	 this	 problem	 is	 the	English	 education	 system	 that	 is	
essentially	geared	toward	university	entrance	examinations.	
Berwick	&	Ross	（1989）	say	 that,	 for	 Japanese	 learners	 of	
English,	 the	 intensity	of	motivation	to	 "learn	English"	hits	a	


































for	 competence,	 2）	 relatedness,	 and	 3）	autonomy.	These	
components	are”required	for	proactivity,	optimal	development,	
and	psychological	health	of	all	people”	（Deci	&	Vansteenkiste,	
2004,	p.25）	and	their	 lack	would	result	 in”passivity,	 ill-being,	
fragmentation,	and	alienated	functioning”	（p.25）.
	 Project-based	 learning	（PBL）,	 also	 referred	 to	 as	
expeditionary	 learning	（Udall	&	Mednick,	1996）,	promotes	
learners’	deep	understanding	（Entwistle,	McCune,	&	Walker,	
2001）.	 In	PBL,	 students	begin	 their	project	with	a	driving	
question	（Blumenfeld	 et	 al.,	 1991）	 from	which	 they	 start	
thinking	about	the	topic	they	intend	to	explore.	Unlike	a	well-
designed	 teacher-led	 learning	 style,	 learners	are	 forced	 to	
become	the	agent	（Swain,	2006）	in	their	own	learning	process.	
When	 learners	are	given	the	 freedom	to	 look	 for	knowledge	
and	information	needed	to	accomplish	their	own	learning	goal,	
they	 learn	 to	work	 autonomously	（Fried-Booth,	 2002）.	 In	
addition,	PBL	enables	students	to	relate	the	real	world	to	the	
classroom	as	 they	work	 to	 realize	 their	 authentic	 results	
（Gordon,	1998）,	which	can	give	them	the	feeling	of	competence.	
Another	 significant	 aspect	 of	 PBL	 is	 its	 emphasis	 on	
interactivity	with	peers,	providing	learning	opportunities	for	all	
participants.	 In	 a	 collaborative	 and	participatory	 learning	
environment,	learners	work,	discuss,	and	reflect	together.	This	
promotes	learners	to	have	physically	enhanced	deep	awareness	
that	goes	beyond	abstract	 thinking.	 It	 also	helps	develop	
learners’	reflective	 thinking	as	 they	 try	 to	 relativize	 their	
opinion	with	 that	 of	 the	 others	 through	 sincere	dialogic	
encounters	（Hiroishi,	 2006）.	This	dialogic	and	autonomous	
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learning	 is	 effective	 in	 dealing	with	 the	 environment	
surrounding	the	 learners,	providing	experiences	that	will	 lead	
to	feeling	of	competence	（White,	1959）.	Thus,	PBL	is	considered	
as	an	effective	 learning	style	 in	 foreign	 language	education	




	 There	has	been	 research	 on	 the	 effects	 of	PBL	on	
students’	motivation	and	some	research	has	shown	that	PBL	




and	 their	 students	 in	Hong	Kong.	The	results	 showed	that	
teacher	 intrinsic	motivation	 predicted	 student	 intrinsic	
motivation	directly	as	well	as	indirectly	through	the	mediation	
of	instructional	support.	Previous	research	has	also	shown	that	






















3.1. Participants and Course Background
	 The	participants	 for	this	study	are	20	students	 from	a	
private	women’s	university	 in	 Japan	who	 took	an	elective	
liberal-arts	course	on	English	through	project-based	 learning.	
The	course	had	20	enrolled	students	who	were	between	the	
second	year	 and	 the	 third	year	 in	university	with	mixed	
majors,	mainly	nursing	as	well	as	major	and	 language	and	
culture	majors.	No	requirements	on	English	proficiency	 level	
were	 set	 for	 this	 course	 so	 the	participants’	English	 level	
varied.	While	 no	 language	 proficiency	 assessment	was	
conducted	on	the	students	at	the	start	of	this	course,	teachers’	
observation	throughout	the	course	indicated	that	many	of	them	
were	 in	 the	 elementary	 to	 intermediate	 level	with	 some	
students	more	proficient	in	speaking	than	others.
　　	The	15-week	course	 took	place	 in	 the	Spring	of	2019,	
meeting	once	a	week	for	90	minutes.	This	course	was	content-
based	and	was	designed	 to	develop	students’	 four	skills	of	
reading,	 listening,	 speaking,	 and	writing	 through	 the	
comprehensive	practice	of	these	four	skills	in	English.	Another	






peers.	However,	 students	were	 instructed	 to	use	English	 in	
their	final	product,	a	YouTube	video.
3.2. Description of the Project



















them	 to	 investigate	 the	 topic	 while	 focusing	 on	 the	
commonalities	and	differences	between	the	Japanese	culture	
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when	composing	 the	video.	This	was	meant	 to	 encourage	
students	understanding	and	appreciation	of	different	cultural	
values.











of	 their	product	and	 the	 teacher	and	other	 students	gave	




project.	During	 the	project,	 the	 teacher	 intervened	when	







was	 collected	 from	anonymous	questionnaires	 before	 the	
project	started	and	after	the	project	terminated	and	a	reflection	
sheet	 that	students	 filled	out	at	 the	end	of	 the	course.	Data	

















questions	 to	measure	 three	 sub-dimensions,	 1）	 individual	







levels	 for	 the	English	 learning	attitude	 factor	was	0.90,	 the	
cross-cultural	 understanding	 factor	 was	 0.87,	 and	 the	
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4.2. Effects on Cross-Cultural Understanding






Table 2.  Pre- and Post-Results on Cross-Cultural 
Understanding
4.3. Effects on Cooperative Learning Attitudes
	 The	mean	 for	 individual	orientation	and	reluctancy	to	






Table 3.  Pre- and Post-Results on Cooperative 
Learning
4.4. Learning Outcome from PBL
	 The	 content	 analysis	 of	 students’	narrative	 on	 the	
question,	“What	are	 the	 two	 things	you	 learned	most	 from	




varied	and	detailed	description	of	 their	 inner	 thoughts.	The	






































for	 the	project	was	 to	 introduce	 Japan	 to	 foreigners.	Thus,	
students	may	not	 have	 realized	 the	 connection	 between	
Figure 1.  Key Concepts Extracted from Students' Reflection 
Sheet about What They Learned in PBL 
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introducing	Japan	and	cross-cultural	understanding.	Another	








		 In	 terms	of	RQ	3,	qualitative	analysis	 suggests	 that	
students	learned	the	significance	of	communication	with	peers.	
On	 the	 other	 hand,	 quantitative	 analysis	 of	 students’	
perceptions	of	cooperative	 learning	shows	negative	results.	
These	rather	contradicting	results	indicate	students’	struggles	
in	working	with	 peers	 in	 the	 project.	 It	 is	 essential	 that	
students	 establish	 an	 interdependent	 relationship	 for	 an	






in	PBL	depends	 on	 such	 efforts	 by	 the	 teacher.	Another	
significant	revelation	was	extracted	from	the	qualitative	data,	
which	show	that	students	realized	the	 joy	of	discovering	the	
unknown	 and	 the	 importance	 of	 considering	 multiple	
perspectives.	 Having	 attitudes	 like	 these	 is	 in	 fact	 the	













	 In	this	study,	 the	effects	of	PBL	on	 learners’	English	
learning	attitude	was	not	 substantialized.	However,	 it	was	
found	 that	 students	noticed	 the	significance	of	having	self-
directed	learning	attitudes	from	the	PBL	experience.	What	this	
finding	means	for	practical	teaching	practice	is	that	classroom	











learning	attitudes.	 In	addition,	 further	research	needs	 to	be	
done	on	how	the	self-directed	attitudes	 like	having	multiple	
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Q18 Low-achievers	 can	 get	 good	 results	 when	
cooperating	with	others	in	group	work.



















Q25 Understanding	 foreign	 cultures	 leads	 to	 the	
development	of	the	Japanese	society.	
































Q36 English	 learned	 at	 university	will	 benefit	my	
future	life	and	career.
Q37 Learning	English	at	university	is	beneficial	for	my	
future.
*Scoring	method:	Score	（1）	Strongly	Disagree;	（2）	Disagree;	（3）	Neither	Agree	
nor	Disagree;	（4）	Agree;	（5）	Strongly	Agree.
